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These modules for staff developers and literacy coaches provide suggestions for a series of professional
development or study sessions on The Fountas & Pinnell Prompting Guide, Part 1: A Tool for Literacy
Teachers (2009). The modules vary in length and may be combined in all-day seminars or presented

over a series of shorter periods.

Prompting Guide, Part 1 gives teachers clear, specific language to use during literacy lessons. The guide focuses
on strategic actions for working on texts in grades K–2 but will also be useful for teachers who are who are work-
ing with older students reading below grade level.

The guide is directed at both classroom teachers and literacy intervention teachers. The modules explore ways
to use the language in a variety of teaching settings during reading and writing workshops and small-group in-
terventions. It is important for both classroom and intervention teachers to understand that the use of com-
mon language and expectations will benefit their struggling readers.

Participants should have access to students as they will be expected to bring examples of children’s reading and
writing to work with during each session. Staff developers may want to collect representative samples of chil-
dren’s work for each module. Some reading records and writing samples are also provided. The reading records
provided have been coded and scored but not analyzed. They will provide you with an opportunity to discuss
analysis of errors and self-corrections.

This guide assumes that participants have previously learned how to observe and record reading behavior. It is
expected that participants will need more practice analyzing and interpreting these records. If participants
have not learned how to code and score reading records, you may want to use your first session to teach these
skills. There are tutorials in Fountas & Pinnell Benchmark Assessment Systems 1 and 2 and also in the Fountas
& Pinnell Leveled Literacy Intervention (LLI) Tutorial DVDs in theOrange, Green and Blue Systems.

This guide also makes frequent reference to Fountas and Pinnell’s The Continuum of Literacy Learning and
When Readers Struggle: Teaching that Works so it may be helpful to have copies of both books on hand. Finally,
accompanying this guide are a series of PowerPoint slides which can be utilized in your professional de-
velopment sessions.

Introduction
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Study Guide for The Fountas & Pinnell Prompting Guide, Part 1: A Tool for Literacy Teachers

GOAL

Introduce participants to The Fountas & Pinnell Prompt-
ing Guide, Part 1with a walk-through so they understand
how the language has been organized. The goal is to give
participants an overall feel for the guide—its goals and
purpose, its organization, and the information it contains.

This overview follows the general framework used in
the professional development modules that follow. Many
of the activities mentioned here are also included in the
modules themselves. If you have already used an activity,
you can skip it in the module (after reminding partici-
pants they’ve already done it). Alternatively, you can
leave an activity out of the introduction if you know you
will use it later.

MATERIALS

� The Fountas & Pinnell Prompting Guide, Part 1:
A Tool for Literacy Teachers

� Copies of the “Guide for Observing and Noting
Reading Behaviors”

� PowerPoint slides for Orientation Module

� DVD/video of one child reading with either:
• Copies of completed reading records or
• Copies of completed reading records and

multiple copies of books
• Copies of one child’s writing sample

OPTIONAL MATERIALS

� LLI Tutorial DVD, Green System
� The Continuum of Literacy Learning
� When Readers Struggle: Teaching that Works

The Big Picture

Explain that “reading is a highly complex process that
begins with early reading behaviors and becomes a net-
work of strategic activities for reading increasingly chal-
lenging texts.”

These strategic activities are observable as the reader
problem solves.

Readers build their processing systems by working on
connected texts in reading and writing. These texts
must be easy enough to allow the readers to independ-
ently control most of the process independently but
offer just enough challenge for the reader to learn some-
thing new from the text. These instructional texts pro-
vide us with opportunities for powerful teaching.

To understand the goal of this study, go to the Intro-
duction on page 1 in The Fountas & Pinnell Prompting
Guide, Part 1 and ask participants to read and discuss
the section labeled “Teaching.”

Have participants turn to page 2 of the Introduction
and jigsaw read and share the strategic actions in read-
ing and writing described on the page.

Discuss how each of these sections can be taught in
reading workshops during shared reading, guided read-
ing and individual reading conferences, and in writing
workshops during shared writing, interactive writing,
and individual writing conferences.

orientation to
The Fountas & Pinnell Prompting Guide, Part 1

A Tool for Literacy Teachers
Estimated Time: Approximately 2 hours
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Study Guide for The Fountas & Pinnell Prompting Guide, Part 1: A Tool for Literacy Teachers

Using The Fountas & Pinnell Prompting Guide,
Part 1

Have participants read page 3 of the Introduction. Discuss
the importance of teaching, including telling and demon-
strating in a clear and specific manner before prompting
or calling for an action. Emphasize the importance of re-
inforcing newly emerging behavior.

Discuss the difference between gratuitous praise, and
language that confirms the reader’s independent con-
trol over a specific strategic action. For example, “Good
job!” as compared to “You … all by yourself.” Talk
about the message we convey when we use terms like “I
like the way you…” and “….for me.” Explain that the
language is designed to be specific and succinct so as
not to waste the reader’s time or interrupt the reader’s
processing, which will negatively affect the reader’s
ability to attend to the meaning of the text.

Explain that the gray tabbed sections of the guide are
prompts to be used in reading, and the white tabbed
sections are to be used in writing instruction. Quickly
leaf through all sections, pointing out that some pages
are double-sided. Talk about how the guide is con-
structed for quick reference. It can stand on the
teacher’s work table and be flipped to the section
needed during small-group instruction.

Trying It Out In Reading

You may want to bring a completed reading record or
show a videotaped example of a child reading. Keep in
mind if you are using reading records, you will need to
bring several copies of the accompanying texts. Alter-
natively, you may want to use Jenny’s reading record of
The Loose Tooth, which is included with these modules.
Another resource is Joey’s reading of The Soccer Game,
a level F book, which can be found on the LLI Tutorial
DVD, Green System. Have participants view the read-
ing. Analyze the errors and self-corrections together.

Model for participants how to use the “Guide for Ob-
serving and Noting Reading Behaviors” to identify
what the child controls and what is partially controlled.
Model how to use this guide to help select next teach-
ing moves. If participants have The Continuum of Liter-
acy Learning you will want to go to the “Behaviors and
Understandings to Notice, Teach, and Support” section
to select goals for the appropriate level in the Guided
Reading section. Next take them to the appropriate
section(s) in Prompting Guide, Part 1. Model how to se-
lect language to teach, prompt and reinforce the de-
sired behavior.

Trying It Out InWriting

If participants have access to When Readers Struggle:
Teaching That Works, have them turn to pages 228–229,
“Early Writing Strategies.” Have them jigsaw read and
share the twelve early writing strategies. If they do not
have When Readers Struggle, use the slide that accom-
panies this module to explain these writing strategies.

Ask participants to look at the writing sample you have
brought to think about which of the twelve writing
strategies the child controls or partially controls. Al-
ternatively, you may use one of the writing samples pro-
vided with these modules. If the teachers have access to
The Continuum of Literacy Learning you will want to go
to “Behaviors and Understandings to Notice, Teach,
and Support” in the writing section and select goals
under “Craft” and “Conventions.” The writing samples
provided with these modules were taken in September
of second grade, so you may want to go to the first-grade
goals before you look at the second-grade goals.

Model how to use Prompting Guide, Part 1 to select lan-
guage to teach, prompt, and reinforce effective writing
behaviors. Discuss the different instructional settings
where it may be appropriate to use this language.



4©2010 by Irene Fountas & Gay Su Pinnell

M
O

D
U

LE
1

EA
R

LY
R

EA
D

IN
G

B
E

H
A

V
IO

R
S

Study Guide for The Fountas & Pinnell Prompting Guide, Part 1: A Tool for Literacy Teachers

GOAL

Participants will understand the importance of young
readers establishing secure early reading behaviors before
their attention can be directed to decoding complex
words in text.

They will consider both the visible and invisible in-
formation that the effective reader searches for and uses
to problem solve effectively.

You may want to bring your own videotaped exam-
ple of a child reading a level A or B text with the com-
pleted reading record. Keep in mind if you are using
reading records, you will need to bring several copies of
the accompanying texts. You may also want to video-
tape an interactive writing lesson. Alternatively, you
can view “Kris’s Getting Started Lesson” on the LLI
Professional Development DVD, Orange System. This seg-
ment features a kindergarten intervention group in
which you can observe a teacher reading to, reading
with, and sharing the pen in an interactive writing
about the reading activity.

MATERIALS

� The Fountas & Pinnell Prompting Guide, Part 1:
A Tool for Literacy Teachers

� PowerPoint slides for Module 1

� Videotape of a child reading a level A or B book

� Completed reading records (with accompanying
texts) for the observation

� Laura or Ben’s reading record of Playing, provided
with these modules

OPTIONAL MATERIALS

� LLI Professional Development DVD, Orange System

� When Readers Struggle: Teaching That Works

� The Continuum of Literacy Learning

“It is very important for children to understand the connection
between oral and written language. Print is laid out left to
right, and spaces define word boundaries. As proficient read-
ers, we take this concept for granted, but it is not so easy for
beginning readers.”
(When Readers Struggle, p. 326)

If participants have access to When Readers Struggle:
Teaching That Works, ask them to read and discuss
“Teaching for Early Reading Behaviors” on page 324.
Then ask them to jigsaw read and discuss the four early
reading behaviors described in this section.

If they don’t have access to When Readers Struggle, use
the accompanying slides to guide the discussion.

Early reading behaviors:

1. Left-to-Right Directionality

2. Return Sweep

3. Voice-Print Match

4. Monitoring Voice-Print Match

Talk about the teaching opportunities in the classroom,
in large or small groups, and in early intervention lessons
where these important behaviors can be taught.

module 1

Early Reading Behaviors
Estimated Time: Approximately 1 to 1.5 hours
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Study Guide for The Fountas & Pinnell Prompting Guide, Part 1: A Tool for Literacy Teachers

1. Read to children from big books, lap books, and
charts. The teacher first reads the entire text to the
children, helping them think through the meaning.
Then she goes back to the beginning to read the text
demonstrating reading left to right and pointing
crisply under each word.

2. Read with the children chorally as you point.

3. Give each of the children a small copy of the text for
them to read alone. Encourage crisp pointing under
each word. Observe carefully for control and evi-
dence of monitoring.

Observe a lesson where the teacher is reading to and
reading with children. Talk about the early reading be-
haviors the children are learning to control. Talk about
the language and the non-verbal actions the teacher is
using.

Emphasize the importance of not interrupting the read-
ing so much with your teaching that the meaning of the
story is affected.

Discuss how shared and interactive writing can support
children’s control of early reading behaviors. You may
want to view a video of a shared or interactive writing
session to shape your discussion.

Try It Out

Have the participants view the video you have chosen
and/or analyze the reading record. Talk about the early
reading behaviors they were able to see the child con-
trol. Now go into Prompting Guide, Part 1 and look for
language to teach a new behavior, prompt for a behavior,
and/or reinforce effective processing.

Have the participants examine the reading records they
brought to this session. Ask them to look for evidence
of the behaviors the child controls, and then look for
language in Prompting Guide, Part 1 to teach, prompt, or
reinforce early reading behaviors. Alternatively, you may
use Laura or Ben’s reading record of Playing included with
these modules.
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Study Guide for The Fountas & Pinnell Prompting Guide, Part 1: A Tool for Literacy Teachers

module 2

Searching For and Using Information
Estimated Time: Approximately 1 to 1.5 hours

GOAL

“Readers are problem solvers who match up written signs with
language that they process mentally to derive meaning… in a
smoothly orchestrated way. They search actively, using both
visible and invisible information.”
(When Readers Struggle, p. 329)

Visible information includes: pictures, print, and con-
ventions of print, such as punctuation, spacing, layout,
and font size, as well as graphics and symbols.

Invisible information, which exists in the reader’s
head and may be prompted by pictures, includes: back-
ground experiences, knowledge of the world, information
from books, recognition of items, emotions, and language.

“Ultimately readers must build ways of searching for and using
information in their own heads; but you can teach for, prompt
for, and reinforce behaviors in a way that supports the
process.” (When Readers Struggle, p. 329)

You may want to bring a set of unanalyzed reading
records to work with, or ask participants to bring copies
from their work with several different children. Keep in
mind that if you are working with reading records you
must also have the accompanying texts.

MATERIALS

� The Fountas & Pinnell Prompting Guide, Part 1:
A Tool for Literacy Teachers

� PowerPoint slides for Module 2

� Varied collection of little books

� Coded, scored (but unanalyzed) reading records

OPTIONAL MATERIALS

� When Readers Struggle: Teaching That Works

� The Continuum of Literacy Learning

If participants have access toWhen Readers Struggle, have
them read the introduction to “Teaching Children to
Search For and Use Information” on page 329. Alterna-
tively, use the accompanying slides to discuss the visible
and invisible information available to the reader to prob-
lem solve.

Discuss what enables the reader to search for meaning:

� background knowledge

� the picture

� other book experiences

� the context read so far

Explain that for most readers, language structure is a
very strong source of information but that it can also
pose difficulties.

� Some young readers have limited language devel-
opment or they may use non-standard patterns of
English (regional dialects). While they speak and
are understood, they are not familiar with the more
complex language structures of more proficient
Standard English language users.

� Some readers have had few previous experiences
hearing books read to them. The formal language
structures contained in books may be unfamiliar to
them.
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Study Guide for The Fountas & Pinnell Prompting Guide, Part 1: A Tool for Literacy Teachers

� Readers who have spent a great deal of time reading
books that are too difficult may be working so hard
at solving words that their reading no longer sounds
like language.

� English language learners may find the patterns of
English syntax unfamiliar.

Explain that within the processing system when we talk
about searching for and using visual information we are
talking about the print. Readers need specific and sys-
tematic instruction to learn about letters, sounds and
words but they must be able to apply phonics to the pro-
cessing of continuous texts.

Talk about the introduction in Prompting Guide, Part 1
and how it can support the reader’s use of all three
sources of information as they read. If they have access to
When Readers Struggle you can ask them to role play some
of the teaching interactions on pages 330–343.

Talk about how you can teach for, prompt for, and rein-
force the reader’s ability to search for and use all three
sources information as they read. Direct them to pages
7–9 in Prompting Guide, Part 1 for the language to teach,
prompt, and reinforce searching behaviors.

Try It Out

Ask participants to form grade-level groups. Using the
sets of little books that you have brought, ask partici-
pants to analyze the texts using the following questions:

� How does this text support the reader’s use of
meaning?

� What might the reader have difficulty understand-
ing?

� What concepts might be unfamiliar?

� How does this text support the reader’s use of lan-
guage structure?

� What language structures might be unfamiliar to
the reader?

� What vocabulary might be unfamiliar?

� How does this text support the reader’s use of visual
information?

� What words, letters, or spelling patterns might be
new or unfamiliar?

Now ask each participant to choose one of the texts they
have just analyzed and prepare a book introduction that
will prepare the readers to search for and use all sources
of information. Ask them to role play their introduction
with a partner.

Take one of the reading records that you have brought or
one provided with these modules. Model how to analyze
the sources of information the reader used to make er-
rors and to self-correct. Go into Prompting Guide, Part 1
and model how to search for appropriate language to
teach, prompt for, and/or reinforce the use of cues.

Ask participants, working with a partner, to analyze the
next example you have brought (or reading record they
have brought with them) and search for teaching,
prompting, and reinforcing language. Repeat this activ-
ity as time allows.

Alternatively, use Zack’s reading record on page 342
in When Readers Struggle to discuss his use of informa-
tion. Then read and discuss the teaching interaction
on page 341.
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Study Guide for The Fountas & Pinnell Prompting Guide, Part 1: A Tool for Literacy Teachers

GOAL

Participants will understand that word solving is basic to
the complex act of reading. Word solving focuses on the
strategic moves readers and writers make when they use
their knowledge of the language system while reading
continuous text. Their role is to carefully observe each
student’s precise reading behaviors and provide teaching
that supports change in the way the child solves words in
reading over time.

MATERIALS

� The Fountas & Pinnell Prompting Guide, Part 1:
A Tool for Literacy Teachers

� PowerPoint slides for Module 3

� Copies of completed reading records

� “Aiden as a Word Solver” form

OPTIONAL MATERIALS

� When Readers Struggle: Teaching That Works

� The Continuum of Literacy Learning

� LLI Tutorial DVD, Green System

� Completed reading records for Joey’s reading of
The Soccer Game (included with these modules)

THE BIG PICTURE

“Word solving is basic to the complex act of reading. When
readers can employ a flexible range of strategies for solving
words rapidly and efficiently, attention is freed for compre-
hension.Word solving is fundamental to fluent, phrased read-
ing.”
(The Continuum of Literacy Learning, Introduction)

“Nine areas of learning are critical to developing efficient sys-
tems for word solving. Reading and writing require proficiency
in all of these areas; any of them can create gaps for children
who are struggling in becoming literate.”
(When Readers Struggle, p. 233)

If participants have access to The Continuum of Liter-
acy Learning, have them jigsaw read and share the nine
areas of learning in the Introduction. These can also be
found on pages 234–235 in When Readers Struggle. Al-
ternatively, you can explain and give examples of each
area of learning, using the slides provided.

Explain that it would be expected that the first eight
areas of learning would be addressed systematically by
demonstrating and teaching through whole group and
small group mini-lessons, working with words in isola-
tion, often providing opportunities for children to ac-
tively participate in constructing and taking words apart
with magnetic letters, on whiteboards, and with games.
However, working with words in isolation does not en-
sure that children will be able to solve words in contin-
uous text. This teaching for, prompting for, and
reinforcing problem solving can only be done while read-
ers are processing continuous text.

If participants have access to When Readers Struggle,
ask them to read the results of Betsy Kaye’s study of
proficient second grade readers on pages 261–262.

module 3

SolvingWords
Estimated Time: Approximately 1.5 to 2 hours
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Study Guide for The Fountas & Pinnell Prompting Guide, Part 1: A Tool for Literacy Teachers

Alternatively, you can summarize the study using the
slide provided.

Proficient second grade readers:

� demonstrated more than 60 ways to solve words

� recognized a large number of words instantly or en-
gaged in quick, covert problem solving

� usually worked with larger sub-word units

� never articulated words phoneme by phoneme

� never appealed to the teachers without first initiat-
ing an attempt

Change inWord-Solving Actions Over Time

Explain that teaching should support change in the way
children solve words over time. When proficient read-
ers process texts, they are not solving words in isolation.
They use all the information available to them in con-
tinuous print. Ultimately, they must be able to take
words apart, even in isolation, but using all the informa-
tion from sentence structure and context fuels the
process. Readers also derive the meaning of words from
context, and over time they add words to their reper-
toires through the act of reading. (When Readers Struggle,
pages 239-240)

Here you may create sample reading records that demon-
strate the change over time in one child’s word-solving
behaviors, or you may use the form, “Aiden as a Word
Solver.” Working in pairs, have participants discuss the
shifts they are able to observe in Aiden’s word-solving ac-
tions and record them in the right-hand column. Share
the results.

Try It Out

Remind participants of the three types of interactions:
teaching for, prompting for, and reinforcing. Talk about
when they might use this language during and after the
reading of connected text. You may want to return to
page 3 of Prompting Guide, Part 1 for this.

Using the slide provided, ask participants to look at the
three examples of reading behavior and select language
to teach for and prompt for word-solving actions. Have
them each role play one interaction.

Caution participants that when teaching and prompting
during the reading their interactions should:

� be brief so as not to interrupt the reader’s grasp of
meaning

� assist learners in using what they know

� draw the reader’s attention to the precise informa-
tion they need to solve the problem

� be carefully selective—not too many during the
reading of any one text

� promote fast processing

(When Readers Struggle, pages 347–348)

Using the next slide, have participants look at the three
examples of reading behavior and choose language to re-
inforce a newly emerging behavior. Have them each role
play one reinforcing interaction.

You may want to bring a completed reading record, or
show an example of a child reading on a videotape that
you have made. Keep in mind if you are using a reading
record, you will need copies of the accompanying book
the child read.

Another resource you may want to use is Joey’s reading
of The Soccer Game, a level F book, which can be found
on the LLI Tutorial DVD, Green System. Have partici-
pants view the reading then discuss Joey as a word
solver. If participants have access to The Continuum of
Literacy Learning, you may want to look at the goals for
level F in the “Guided Reading” section. Go to the “Be-
haviors to Notice and Support” under “Thinking
within the Text” to select next teaching moves. Ask
participants to go to pages 11 and 12 in Prompting Guide,
Part 1 to select language to teach, prompt for, and rein-
force word solving at this level of text.

If participants have brought their own recent reading
records, give them time to analyze the records, go to
The Continuum of Literacy Learning to identify goals,
and then search for word-solving language in Prompting
Guide, Part 1 to use in their next lessons with children.
Ask them to share their thinking.
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Study Guide for The Fountas & Pinnell Prompting Guide, Part 1: A Tool for Literacy Teachers

GOAL

One of the most important actions for young readers to
take is to monitor their reading—notice a mismatch
between what they anticipate the text will say and their
limited knowledge of print. This awareness is a critical
first step in becoming problem-solving readers “who
match up written signs with language that they process
mentally to derive meaning…in a smoothly orches-
trated way.” (When Readers Struggle, page 329)

You can teach children to monitor their reading using
meaning, language structure, and/or visual information.
The next step is to for them to independently search
for further information to problem solve. Once the
reader learns to both monitor and search for further in-
formation, self-correction behavior will emerge.

You will want to bring completed, but not analyzed,
reading records that show evidence of monitoring and
self-correcting behaviors. Jenny’s reading record of The
Loose Tooth, which accompanies these modules, may
also be used. If you are bringing reading records, you
should also provide the accompanying texts.

If you have participated in professional development
using the modules in sequence you will already have
worked with monitoring, searching for information,
solving words, and self-correcting behaviors. You might
also end this session with an activity using the language
in the “General Problem Solving” section on page 15 in
Prompting Guide, Part 1.

MATERIALS

� The Fountas & Pinnell Prompting Guide, Part 1:
A Tool for Literacy Teachers

� PowerPoint slides for Module 4

� Completed reading records (with accompanying
texts) that you have prepared

� Jenny’s reading record of The Loose Tooth

� Ben’s reading record of Playing

� Completed reading records (with accompanying
texts) that participants have brought from their work
with children

OPTIONAL MATERIALS

� When Readers Struggle: Teaching That Works

� The Continuum of Literacy Learning

Discuss how important it is for a reader to learn to mon-
itor her reading before she can learn to search for more in-
formation which can lead to self-correcting behavior. As
teachers we often go straight to the error that we want
the reader to correct before we call for an awareness that
a mismatch has occurred.

Behaviors that show evidence of monitoring are:

� pausing

� appeals

� rereading

module 4
Monitoring, Self-Correcting, and
General Problem Solving
Estimated Time: Approximately 1 to 1.5 hours
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Study Guide for The Fountas & Pinnell Prompting Guide, Part 1: A Tool for Literacy Teachers

Emphasize that these monitoring behaviors need to be
reinforced. Take participants to the “Monitoring and
Correcting” section on page 13 in Prompting Guide, Part
1. Read the introduction at the top of the page. Model
some of the language that would teach for, prompt for,
and reinforce self-monitoring. Talk about some scenarios
where such language might be appropriate.

Remind participants of the three sources of information
that readers use to search for information in print
(Module 2). If necessary, return to Module 2 to talk
about how readers search for and use meaning, language
structure, and visual information.

If participants have access toWhen Readers Struggle, you
may want to have them jigsaw read and share the three
sources of information that readers use to monitor and
self-correct described on pages 360–367. Alternatively,
you may use the accompany slides to discuss the fol-
lowing topics.

Self-Monitoring and Self-Correcting Using Lan-
guage Structure

“When you ask children to think about whether what they
read ‘sounds right,’ you are asking them to think about the
syntactic (or grammatical) patterns of the language. Young
children begin learning simple language patters when they
are toddlers and they continue to develop more complex lan-
guage patterns throughout childhood. Syntax, which we call
structure when we analyze reading behavior, is important
because meaning is communicated not just by the words but
by how they are arranged in the sentences.”
(When Readers Struggle, page 360)

Go to page 14 in Prompting Guide, Part 1 to model lan-
guage to teach for, prompt for, and/or reinforce self-cor-
recting behavior using language structure.

Self-Monitoring and Self-Correcting Using
Meaning

Explain that the proficient reader is always actively
working to make sure that the reading makes sense.
Older, proficient readers may not display overt self-cor-

rection behavior because their monitoring and search-
ing behavior has gone underground. It is done almost
exclusively “in the head.” The observable behaviors
might be:

� not correcting minor errors that make no differ-
ence in meaning

� reworking the sentences after an error to make the
syntax “sound right”

� correcting an improper word stress or punctuation
miscue so the reading will sound right

� correcting significant errors that change the mean-
ing of the text

Struggling readers often become passive, content to
produce reading that does not make sense.

Emphasize that the reader can only be expected to
monitor and self-correct when the material is easy
enough—90% or better at levels A–K, 95% or better
on levels L–Z.

Go to page 14 in Prompting Guide, Part 1 to model lan-
guage to teach for, prompt for, and reinforce self-cor-
recting behavior using meaning.

Self-Monitoring and Self-Correcting Using Vi-
sual Information

It is important that young readers begin to use their
emerging knowledge of letters, sounds, and words to
check against what they anticipate the text will say. As
they learn more about all the different ways to take
words apart and construct words they will be able to use
more visual information to problem solve on more com-
plex texts. We can only prompt for a word-solving ac-
tion that we have already taught.

Remind participants that proficient readers may not
correct minor errors that make no difference in the
meaning (e.g., a/the). Insisting on 100% accuracy may
slow down the reading to the extent that fluency and
phrased, expressive reading is compromised.
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Study Guide for The Fountas & Pinnell Prompting Guide, Part 1: A Tool for Literacy Teachers

Remember we are not teaching for accurate word reading,
nor are we teaching how to read any particular book. We
are teaching, prompting for, and reinforcing the strategic
actions that we want readers to internalize, actions that
are generative and can be used on any text at any time.

Go to page 14 in Prompting Guide, Part 1 to model lan-
guage to teach for, prompt for, and reinforce self-cor-
recting behavior using visual information.

Try It Out

Using a reading record you have brought that has evi-
dence of monitoring and self-correcting behavior,
model how to analyze the reading record (MSV) for ev-
idence of the sources of information the reader used and
neglected. You can also use Ben’s reading record of Play-
ing, or Jenny’s reading record of The Loose Tooth, both
of which are provided with the modules. Talk about
how to teach for, prompt for, and/or reinforce monitor-
ing and self-correcting behavior. Take participants to
pages 13 and 14 in Prompting Guide, Part 1 for language
you might use.

Ask participants to work in pairs to analyze a second
reading record on their own. Then look for language to
teach for, prompt for and/or reinforce. Ask them to
share their rationales with the group. Repeat this ac-
tivity as time allows.

Initiating Problem-Solving Actions

Explain that together we have explored the strategic ac-
tions of monitoring, searching, solving words, and self-
correcting. We have learned some very specific language
to teach for, prompt for, and reinforce these strategic ac-
tions in our young readers. There is one more set of strate-
gic language that we may find useful in our work with
children.

“Children who know a lot about words and have some expe-
rience using many different ways to solve words have a reper-
toire that they need to access without being reminded.”
(When Readers Struggle, page 368)

Have participants turn to page 15 in Prompting Guide,
Part 1 and have them read the introduction at the top of
the page. Explain that these are calls for independent ac-
tion and should not be used unless you know that the
reader can solve the problem. Have participants scan the
language and share how and when they might use some
of this language. If they have brought samples of reading
records, they might want to think about whether any of
these prompts might be appropriate for the children they
work with.
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GOAL

Participants will understand the role of fluent, phrased
reading in building an effective reading process, and the
importance of teaching for fluency for all children, espe-
cially struggling readers and English language learners.
They will understand that fluency is not a simple matter
of speed—it has many dimensions. They will observe and
evaluate the six dimensions of fluency and select language
to teach for, prompt for, and reinforce fluency during lit-
eracy sessions.

MATERIALS

� The Fountas & Pinnell Prompting Guide, Part 1:
A Tool for Literacy Teachers

� PowerPoint slides for Module 5

� Copies of the “Six Dimensions Fluency” rubric

� Recorded examples of children reading orally

� Collection of little books

OPTIONAL MATERIALS

� When Readers Struggle: Teaching That Works

� The Continuum of Literacy Learning

� Benchmark Assessment System 1 or 2 Tutorial DVD

THE BIG PICTURE

Fluency in reading and writing involves:

• performing motor actions rapidly, easily, and without
conscious attention (eyes in reading and hand move
ments and eyes in writing)

• using the conventions of print (left-to-right
directionality, spaces between words, etc) with
automaticity.

• being able to navigate all levels of language—letter,
word, sentence, paragraph, text

• using processing systems with automaticity

• achieving comprehension, expression and voice.

(When Readers Struggle, p. 374)

Ask participants to jigsaw read and share the “Six Di-
mensions Fluency Rubric” included with these mod-
ules. Alternatively, you may use the accompanying
slides to describe the dimensions.

Talk about the instructional settings that provide the
opportunities to teach for fluent, phrased reading.

Give participants a selection of little books. Ask them
to read and discuss what characteristics of these texts
support teaching for fluency.

“Be sure to insist on phrased, fluent reading early in the text
so the reader processes the whole text with a forward mo-
mentum, thinking about the meaning and the language
structure while reading the text.”
(Prompting Guide, Part 1, p. 17)

module 5

Maintaining Fluency
Estimated Time: Approximately 1 hour
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Study Guide for The Fountas & Pinnell Prompting Guide, Part 1: A Tool for Literacy Teachers

Try It Out

You may want to create your own tapes for this activity
or you may use one of the many examples on the Bench-
mark Assessment System 1 or 2 Tutorial DVD. Using the
“Six Dimensions Fluency Rubric,” have each partici-
pant select one dimension of fluency to listen for and
evaluate. Play about two minutes of a recording of a
child reading, which is long enough to get a represen-
tative sample. Ask participants to describe and discuss

each dimension. There may be varying opinions, which
is fine. The more practice they have with thinking
about all aspects of fluency the easier the task will be-
come. Now ask participants to go to Prompting Guide,
Part 1 to select language to teach for, and prompt for
one or more aspects fluency.

Have participants select another dimension and listen
to another reading. Repeat the sequence as long as time
allows.
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GOAL

Participants will understand that writing is multifac-
eted in that it orchestrates thinking, language, and me-
chanics. Even young children can be engaged in this
experience through interactive, shared, or modeled
writing experiences.

“Every sentence the writer offers is a new combination of
words. (The teacher’s role is to) help the writer put words to-
gether to express his ideas.”
(Prompting Guide, Part 1, page 21)

MATERIALS

� The Fountas & Pinnell Prompting Guide, Part 1:
A Tool for Literacy Teachers

� PowerPoint slides for Module 6

� Recorded example(s) of shared, modeled, and/or
interactive writing

� Writing samples

� Mentor texts

� “Early Writing Strategies” form

OPTIONAL MATERIALS

� The Continuum of Literacy Learning

� LLI Professional Development DVD, Orange System

� When Readers Struggle: Teaching That Works

THE BIG PICTURE

Shared, interactive, and modeled writing are powerful
ways to demonstrate early writing behaviors. If partici-
pants have access toWhen Readers Struggle, ask them to
jigsaw read and discuss the twelve early writing strate-
gies on pages 228-229. Alternatively, you may use the
slides to discuss the twelve strategies. Explain that this
session will focus on some of these strategies. Module 7
will focus on constructing words, monitoring and cor-
recting words, and confirming word knowledge.

Talk about the important role the teacher plays in sup-
porting the child’s ability to compose language around
his ideas. Using mentor texts is a powerful way to draw
children’s attention to the way authors use language to
express ideas.

Model a mini-lesson on choosing interesting, descrip-
tive language, using a mentor text.

Show an example of shared, interactive, and/or mod-
eled writing. Ask participants to discuss how the
teacher demonstrated or supported composition, early
writing behaviors, letter formation, capitalization, and
punctuation.

If participants have access to The Continuum of Liter-
acy Learning, ask them to go to the “Selecting Goals”
section for “Craft and Conventions” at the appropriate
grade level. Alternatively, use the “Early Writing
Strategies” form available with these modules. Use
Prompting Guide, Part 1, pages 21, 23, 25, and 31 to ex-
plore language to demonstrate, prompt for, and/or re-
inforce their goals.

module 6
Composing Sentences, EarlyWriting Behaviors,

Formation of Letters, Capitalization, and Punctuation
Estimated Time: Approximately 1.5 hours

Study Guide for The Fountas & Pinnell Prompting Guide, Part 1: A Tool for Literacy Teachers
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Study Guide for The Fountas & Pinnell Prompting Guide, Part 1: A Tool for Literacy Teachers

Try It Out

Provide participants with writing samples or ask them
to bring early writing samples from their work with chil-
dren. Ask them to work in pairs and use The Contin-
uum of Literacy Learning (or the “Early Writing
Strategies” form) to determine an instructional focus
and find language in the Prompting Guide, Part 1 that
they might use in a writing conference with each child.
Save discussion about spelling for Module 7.
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GOAL

Participants will understand that children must develop
two general approaches to constructing words in writ-
ing: using sound analysis, and using visual analysis.
They must also learn to monitor and check one modal-
ity against the other, which will sometimes result in
self-correcting behavior.

“The teacher’s role is to…support the writer to construct the
message. Help her learn a variety of ways to construct words
and self-monitor writing.”
(Prompting Guide, Part 1, page 23)

MATERIALS

� The Fountas & Pinnell Prompting Guide, Part 1:
A Tool for Literacy Teachers

� PowerPoint slides for Module 7

� Recorded example(s) of shared, modeled, and/or
interactive writing

� Writing samples

OPTIONAL MATERIALS

� The Continuum of Literacy Learning

THE BIG PICTURE

In Module 3 participants examined the nine areas of
learning for word solving in reading. The ability to solve
words is also basic to the act of writing. When writers
can employ a flexible range of strategies for constructing
words rapidly and efficiently, attention is freed for the
message they are composing.

“Nine areas of learning are critical to developing efficient sys-
tems for word solving. Reading and writing require proficiency
in all of these areas; any of them can create gaps for children
who are struggling in becoming literate.”
(When Readers Struggle, page 233)

If participants have access to The Continuum of Literacy
Learning, have them jigsaw read and share the nine areas
of learning. Alternatively, you can explain and give ex-
amples of each area, using the accompanying slides.

Explain that it would be expected that the first eight
areas of learning would be addressed systematically by
demonstrating and teaching through whole-group and
small-group mini-lessons, working with words in isola-
tion, often providing opportunities for children to ac-
tively participate in constructing and taking words apart
with magnetic letters, on whiteboards, and with games.
However, working with words in isolation does not en-
sure that children will be able to compose words in con-
tinuous text. This teaching for, prompting for, and
reinforcing problem solving can only be done while read-
ers are constructing messages.

Show an example of shared, interactive, and/or modeled
writing. Ask participants to discuss how the teacher
demonstrated or supported the children’s ability to con-
struct words.

module 7
ConstructingWords, Monitoring and CorrectingWords,

and ConfirmingWord Knowledge
Estimated Time: Approximately 1 hour
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Provide participants with a writing sample. If they have
access toThe Continuum of Literacy Learning, ask them to
scan the grade-level goals for spelling. Go to pages 27–29
in Prompting Guide, Part 1 to explore language to demon-
strate, prompt for, and reinforce each goal. Using the
same sample, discuss how you might revisit this writing
sample for confirming word knowledge using the lan-
guage on page 33.

Try It Out

Provide participants with another writing sample or ask
them to bring writing samples from their work with chil-
dren. Ask them to work in pairs to determine an in-
structional focus and find language that they might use
in a writing conference with each child to:

� construct words using a sound analysis

� construct words using a visual analysis

� monitor and correct words

� confirm word knowledge
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Guide for Observing and Noting Reading Behaviors
C
P
N

Notes
1. Early Reading Behaviors

Does the reader:
Move left to right across a line of print?•
Return to the left for a new line?•
Match voice to print while reading a line or more of print?•
Recognize a few easy high-frequency words?•

2. Searching for and Using Information
Meaning
Does the reader:

Make meaningful attempts at unknown words?•
Use the meaning of the story or text to predict unknown words?•
Reread to gather more information to solve a word?•
Reread and use the meaning of the sentence?•
Reread to search for more details—information, characters, plot?•
Reread to gather information to clarify confusions?•
Use headings and titles to think about the meaning of a section of text?•
Use information in the pictures to help in understanding a text?•
Use knowledge of the genre (and its characteristics) to help in understanding •
a text?
Use knowledge of the genre (and its characteristics) to help in fi nding information?•
Use readers’ tools to help in fi nding information (glossary, index)?•

Structure
Does the reader:

Use knowledge of oral language to solve unknown words?•
Reread to see if a word “sounds right” in a sentence?•
Reread to correct using language structure?•

Visual Information
Does the reader:

Use the visual information to solve words?•
Use the sound of the first letter(s) to attempt or solve a word?•
Use some, most, or all of the visual information to solve words?•
Use sound analysis to solve a word?•
Make attempts that are visually similar?•
Use knowledge of a high-frequency word to problem solve?•
Search for more visual information within a word to solve it?•
Use analogy to solve unknown words?•
Use syllables to solve words?•
Use prefixes and suffixes to take apart and recognize words?•
Use inflectional endings to problem solve words?•
Recognize words quickly and easily?•
Reread and use the sound of the first letter to solve a word?•
Problem solve unknown words quickly and efficiently?•
Work actively to solve words?•
Use multiple sources of information together in attempts at words?•
Use all sources of information flexibly to solve words?•
Use all sources of information in an orchestrated way?•

3. Solving Words
Does the reader:

Recognize a core of high-frequency words quickly?•
Recognize words quickly and easily?•
Use a variety of flexible ways to take words apart?•
Use the meaning of the sentences to solve words?•
Use the structure of the sentence to solve words?•
Use some of the visual information to solve words?•
Use known word parts to solve words? •

Name: ________________________________________ Date: __________________________
Key: C=Consistent
 P=Partial
 N=Not evident

Figure 1: Guide for Observing and Noting Reading Behaviors
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Guide for Observing . . . (cont.)
C
P
N

Notes
3. Solving Words (cont.)

Does the reader:
Use sound analysis (sounding out)?•
Use analogy to solve words?•
Make attempts that are visually similar?•
Use the sound of the first letter to solve words?•
Work actively to solve words?•
Use known words or parts to solve unknown words?•
Use syllables to problem solve?•
Use prefixes and suffixes to take words apart?•
Use inflectional endings to take words apart?•
Use sentence context to derive the meaning of words?•
Use base words and root words to derive the meaning of words?•
Make connections among words to understand their meaning?•

4. Self-Monitoring
Does the reader:

Hesitate at an unknown word?•
Stop at an unknown word?•
Stop at an unknown word and appeal for help?•
Stop after an error?•
Notice mismatches?•
Notice when an attempt does not look right?•
Notice when an attempt does not sound right?•
Notice when an attempt does not make sense?•
Reread to confirm reading?•
Use knowledge of some high-frequency words to check on reading?•
Check one source of information with another?•
Check an attempt that makes sense with language?•
Check an attempt that makes sense with the letters (visual information)?•
Use language structure to check on reading?•
Request help after making several attempts?•

5. Self-Correcting
Does the reader:

Reread and try again until accurate?•
Stop after an error and make another attempt?•
Stop after an error and make multiple attempts until accurate?•
Reread to self-correct?•
Work actively to solve mismatches?•
Self-correct errors?•

6. Maintaining Fluency
Does the reader:

Read without pointing?•
Read word groups (phrases)?•
Put words together?•
Read smoothly?•
Read the punctuation?•
Make the voice go down at periods?•
Make the voice go up at question marks?•
Pause briefl y at commas, dashes, and hyphens?•
Read dialogue with intonation or expression?•
Stress the appropriate words to convey accurate meaning?•
Read at a good rate—not too fast and not too slow?•

7. Other Behaviors

Key: C=Consistent
 P=Partial
 N=Not evident

Figure 1: Guide for Observing and Noting Reading Behaviors, continued
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Figure 2: Aiden as a Word Solver
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Figure 2: Aiden as a Word Solver, continued
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Figure 2: Aiden as a Word Solver, continued
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Figure 3: Jenny’s Reading Record for The Loose Tooth
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Figure 3: Jenny’s Reading Record for The Loose Tooth, continued
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Figure 3: Jenny’s Reading Record for The Loose Tooth, continued
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Figure 3: Jenny’s Reading Record for The Loose Tooth, continued
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Figure 3: Jenny’s Reading Record for The Loose Tooth, continued
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Figure 4: Ben’s Reading Record for Playing
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Figure 4: Ben’s Reading Record for Playing, continued
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Figure 5: Laura’s Reading Record for Playing
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Figure 5: Laura’s Reading Record for Playing, continued
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Figure 6: Joey’s Reading Record for The Soccer Game
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Figure 6: Joey’s Reading Record for The Soccer Game, continued
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Figure 6: Joey’s Reading Record for The Soccer Game, continued
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Figure 6: Joey’s Reading Record for The Soccer Game, continued
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Figure 6: Joey’s Reading Record for The Soccer Game, continued
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Figure 6: Joey’s Reading Record for The Soccer Game, continued
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Figure 6: Joey’s Reading Record for The Soccer Game, continued
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Six Dimensions Fluency Rubric

1. Pausing Pausing refers to the way the reader’s voice is guided by punctuation (for example, short breath at a comma; full stop with voice 
going down at periods and up at question marks; full stop at dashes).

0 1 2 3
Almost no pausing to refl ect
punctuation or meaning of
the text
Needs intensive teaching and/
or text not appropriate

Some pausing to reflect the
punctuation and meaning of 
the text
Needs explicit teaching, 
prompting, and reinforcing

Most of the reading evidences 
appropriate pausing to reflect
the punctuation and meaning 
of the text.
Needs some prompting and
reinforcing

Almost all the reading is 
characterized by pausing 
to reflect punctuation and 
meaning of the text. 
Teaching not needed

2. Phrasing Phrasing refers to the way readers put words together in groups to represent the meaningful units of language. Sometimes 
phrases are cued by punctuation such as commas, but often they are not. Phrased reading sounds like oral language, though more 
formal.

0 1 2 3
No evidence of appropriate
phrasing during the reading
Needs intensive teaching and/
or text not appropriate

Some evidence of appropriate 
phrasing during the reading
Needs explicit teaching, 
prompting, and reinforcing

Much of the reading evidences 
appropriate phrasing.
Needs some prompting and
reinforcing

Almost all the reading is 
appropriately phrased. 
Teaching not needed

3. Stress Stress refers to the emphasis readers place on particular words (louder tone) to refl ect the meaning as speakers would do in oral 
language.

0 1 2 3
Almost no stress on
appropriate words to reflect
the meaning of the text
Needs intensive teaching and/
or text not appropriate

Some stress on appropriate
words to reflect the meaning 
of the text
Needs explicit teaching, 
prompting, and reinforcing

Most of the reading evidences 
stress on appropriate words to
reflect the meaning of the text.
Needs some prompting and
reinforcing

Almost all of the reading is 
characterized by stress on 
appropriate words to reflect
the meaning of the text.
Teaching not needed

4. Intonation Intonation refers to the way the reader varies the voice in tone, pitch, and volume to refl ect the meaning of the text—
sometimes called expression.

0 1 2 3
Almost no variation in voice 
or tone (pitch) to reflect the
meaning of the text
Needs intensive teaching and/
or text not appropriate

Some evidence of variation in 
voice or tone (pitch) to refl ect
the meaning of the text
Needs explicit teaching, 
prompting, and reinforcing

Most of the reading evidences 
variation in voice or tone
(pitch) to reflect the meaning
of the text.
Needs some prompting and
reinforcing

Almost all of the reading 
evidences variation in voice 
or tone (pitch) to reflect the
meaning of the text.
Teaching not needed

5. Rate Rate refers to the pace at which a reader moves through the text—not too fast and not too slow. The reader moves along steadily 
with few slow-downs, stops, or pauses to solve words. If the reader has only a few short pauses for word solving and picks up the pace 
again, look at the overall rate.

0 1 2 3
Almost no evidence of
appropriate rate during the
reading
Needs intensive teaching and/
or text not appropriate

Some evidence of appropriate
rate during the reading
Needs explicit teaching,
prompting, and reinforcing

Most of the reading evidences 
appropriate rate.
Needs some prompting and
reinforcing

Almost all of the reading 
evidences appropriate rate.
Teaching not needed

6. Integration Integration involves the way a reader consistently and evenly orchestrates rate, phrasing, pausing, intonation, and stress.

0 1 2 3
Almost none of the reading is
fluent.
Needs intensive teaching and/
or text not appropriate

Some of the reading is fluent.
Needs explicit teaching,
prompting, and reinforcing

Most of the reading is fluent.
Needs some prompting and
reinforcing

Almost all of the reading is 
fluent.
Teaching not needed

Guiding Principles for Rating Try to focus on one aspect at a time but give your overall impression.

Student _________________________________________ Date ______________________________

Assessing Fluency and Phrasing

As
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cy
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d
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ra
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g

Figure 7: Six Dimensions Fluency Rubric
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C = Consistent P = Practicing N= Not evident NOTES

1.

2.

3.

4.

5.

6.

7.

8.

9.

10.

11.

12.

FIGURE : EarlyWriting Form

Writers use language to compose a message.

Writers hear the individual words in a sentence.

Writers use white space to show readers each word in a sentence.

Writers place letters and words on a page to show the kind of writing.

Writers say words slowly to hear each sound.

Writers listen for the order of sounds in each word.

Writers think about the letter or letters that represent each sound.

Writers think about what the letter looks like.

Writers use what they know about how the letter looks to make their forms.

Writers write some words they know quickly to produce the message.

Writers use what they know about words to write new words.

Writers have a variety of ways to construct words.

Figure 8: Early Writing Strategies Form
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Figure 9: Student Writing Samples

Write a letter to someone you know and tell them about something that happened
to you. It could be something scary, something funny, something exciting, something
sad, or something you learned. Remember to include the following details: who was
there, what happened, where and when it happened, and how you felt.
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Figure 9: Student Writing Samples, continued

Write a letter to someone you know and tell them about something that happened
to you. It could be something scary, something funny, something exciting, something
sad, or something you learned. Remember to include the following details: who was
there, what happened, where and when it happened, and how you felt.
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Figure 9: Student Writing Samples, continued

Write a letter to someone you know and tell them about something that happened
to you. It could be something scary, something funny, something exciting, something
sad, or something you learned. Remember to include the following details: who was
there, what happened, where and when it happened, and how you felt.
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Figure 9: Student Writing Samples, continued

Write a letter to someone you know and tell them about something that happened
to you. It could be something scary, something funny, something exciting, something
sad, or something you learned. Remember to include the following details: who was
there, what happened, where and when it happened, and how you felt.


